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Three workshops were designed to assist parents in improving
their children's reading development. These workshops focused on the
significance of parents participating in their children's reading. The
importance of reading aloud and techniques on how to do so were
discussed. Specific activities parents could use to promote their
children's reading, and the detrimental effects of television on developing
minds were also described. The workshops were designed for parents of
fourth grade children.
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Chapter I
Focus of the Study

INTRODUCTION

Reading is a necessity in everyday life. People must engage in the
act of reading in nearly everything they do. The ability to read helps
determine much of our success in life (Anderson, Hiebert, Scott, &
Wilkinson, 1985).
Children's concept of the reading process facilitates their learning
to read. If children believe reading is something only done at school,
their success and enjoyment is diminished (Weaver, 1988). Parents play a
critical role in many of their children's successes, particularly in reading.
Those who model reading at home demonstrate that there is meaning,
purpose, and enjoyment in the reading act. Parents who model reading in
the home encourage their children to do the same by example, fostering
needed reading practice while increasing vocabulary (Vacca, Vacca, &
Gove, 198 7).
Parents help shape their children's ideas about reading even before
the start of school. Reading aloud to children is important for building
the knowledge and skills to read (Adams, 1990). And children improve
their ability to read by reading (U.S. Department of Education, 1989). The
time students spend with their teachers once they enter school is
minimal compared with the time they spend with their parents (Allen &
Freitag, 1988).
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Parents need to spend time with their children daily. A teacher
with twenty-five or more students in class has many more children to
work with. making it impossible to provide the same amount of attention
for each (Mavrogenes, 1990). Parents have a unique opportunity to help
their children build these skills, and play a critical role in their children's
learning to read. Reading aloud to children has an immense impact on
their minds and gives them a head start in their education (Bush, 1990).

STATEMENT OF THE PROBLEM

The problem investigated in this project is one of establishing the
role and importance of the home in promoting success in reading.
Students who have been read to and encouraged to read at home
demonstrate interest in reading at school. "Parental involvement helps
children learn more effectively" (Smith, 1990 p. 332).
When parents as "role models" foster interest in reading and
learning their children seem to become successful readers and learners.
Conversely, when parents are not seen by their children as valuing many
of the school related activities, these students often are unsuccessful in
their attempts to learn to read. And sometimes, the parents feel they do
not know what to do for their children and so do nothing (Allen & Freitag,
1988). "Parents want to know what they can do to help their children
read, but they do not know how" (Demos, 1987, p. 37). Teachers need to
be cognizant of the role that parents play and encourage them to
participate in their children's education.

3

PURPOSE OF THE PROJECT

The purpose of this project was to develop three workshops for
parents in which they would learn techniques and activities to use with
their children at home to improve reading. The intent was to acquaint
parents with strategies, techniques, and materials they could use with
their children to improve reading at home.

SIGNIFICANCE OF THE PROJECT

A number of authors (Allen & Freitag, 1988; Criscuolo, 19 74; &
Johnston, 1989) have recognized the importance that parents play in
their children's reading success. In addition, Demos (1987) has stated
that "studies demonstrated that the successful mastery of school
subjects requires a high level of parental involvement" (p. 34). The
workshops developed in this project were designed to acquaint parents
with effective techniques to use with their children to improve reading.
Knowing various strategies they could use with their children would, it
was felt, develop confidence in working with their children.

LIMITATIONS OF THE STUDY

The workshops were developed but not implemented with parents.
Therefore, the effectiveness of these workshops on parent knowledge and
the ultimate improvement in reading was not determined.
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DEFINITION OF TERMS

Terms used in this project were defined as follows:

Background information: an individual's previous learning and
experiences that help a reader understand ideas, concepts, and
relationships (Cooper, 1986).

Comprehension: the process of constructing meaning while
interacting with the text (Cooper, 1986, p. 18).

Independent or silent reading level: the level at which a person
can read 95% of the words used and comprehend 90%. This is the level
where a person reads without help (Routman, 1991).

Instructional reading level: the level at which a person can read
no more than five uncorrected miscues in 100 words (95%) and with at
least 75% comprehension (Woods & Moe, 1985, p. 13).

Listening level: the level a person can hear a story and
comprehend 7 5% of it. The listening level provides an estimate of a
child's reading potential (Woods & Moe, 1985).

Parental involvement: the time spent by parents getting involved
in home learning activities (Rioux & Berla, 1993).

Workshops: a parent involvement effort that lets families learn
activities that can be shared at home (Rasinski & Fredericks, 1988).

Chapter n
Review of literature

INTRODUCTION

The purpose of this project was to develop three workshops for
parents to present appropriate activities to use with their children at
home to improve reading. Chapter two has been divided into four
sections: the importance of parent's role in reading, the importance of
reading aloud to children, activities parents can use to promote their
children's reading, and the detrimental effects of television.

THE IMPORTANCE OF THE PARENTS' ROLE IN READING

Parents should play the primary role in laying a foundation for
their children to learn to read and foster interest and development in
reading (Rasinski & Fredericks, 1988). Teachers should involve parents to
promote student reading. Too frequently the roles of teacher and
parents are seen as separate and unrelated. Inf act, teachers have
indicated to parents that they do not want them "teaching" their children
at home. According to Smith (1990), "Parents are under the impression
that the school does not even want them to participate in the
instructional process" (p. 332), though Smith (1990) stated that parental
involvement facilitates children's learning. Johnston (1989) noted that,
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"Government reports have also linked parental interest and pupil
attainment, advocating closer links between home and school" (p. 353).
Parents need to be continually reminded of the important role they can
play in their children's academic success.
Parents who provide a supportive learning environment facilitate
the transition from home to formal schooling and increase their
children's chances for success (Berger, 1991). Berger cited the findings of
researchers who concluded that it is not the parents' level of education or
their socioeconomic status that determines their children's academic
success but parental interest and the amount of support they provide for
their children's education.
Research conducted by the U.S. Department of Education (1989)
verifies the importance of parental support.
Parents can improve their children's chances for
success by emphasizing the importance of
education, hard work, and responsibility, and by
encouraging their children's friendships with
peers who have similar values. The ideals that
students, their parents, and their peers hold are
more important than a student's socioeconomic
and ethnic background in predicting academic
success (p. 11).
Rioux and Berla (1993) cite studies which indicate that parents with
limited education, who receive welfare, who speak another language, or
who have low-paying jobs can help their children with homework
particularly if teachers provide suggestion on how they can help.
J
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Schwartz (1991) suggests that parents can participate in their
children's learning to read in many ways. One way is to communicate
that reading is important and useful by modeling the act of reading.
Children enjoy emulating their parents. If they see their parents enjoying
reading, then they too show interest in reading. In emulating their
parents they learn the pleasure of reading. Children who love to read
usually come from families who love to read (Schwartz, 1991). Cooper
(1986) observed that a child's attitude toward reading affects his ability
to comprehend.
Schwartz (1991) recommends that parents use terms associated
with reading (word, sentence, book) so that their children will use them in
their play. Parents can also help foster their children's learning by
providing them with the type of concrete experiences they can talk about
and later read about. Children can utilize the information acquired from
these experiences in their communication with others as well as in their
reading and writing.

THE IMPORTANCE OF PARENTS READING ALOUD TO THEIR
CHILDREN

A number of researchers (Teale, 1981, Moles, 1982, Lutz, 1986; &
Smith, 1990), have suggested that parents reading aloud to their children
is of vital importance to success in reading. "Whether children will read
after they have been taught to do so depends to a great extent on
parental encouragement. Students who read a lot at home showed larger
gains on reading achievement tests" (Lutz, 1986, p. 456). Rasinski and
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Fredericks (1990), concluded that "Our candidate for the very best generic
advice that any teacher can give any parent is this: parents should read
to their children" (p. 344). Teal (1981) has written that "a good deal of
research has shown a positive relationship between being read to at home
and various aspects of oral and written language development in
children" (p. 902).
Parental involvement in their children's learning is important in
promoting reading. An easy way for parents to get involved is by reading
to and with their children. Reading aloud is inexpensive and enjoyable
(Rasinski & Fredericks, 1990). Being read to, helps children become
familiar with the patterns of written language (Blass, Jurenka, & Zirzow,
1981).
Schwartz (1991) feels that children without book experiences are at
a disadvantage compared to children who have these experiences. They
lack knowledge about reading. They also lack understanding about how a
book is held, how the eyes follow print across the page, and what the
symbols say to the reader. Parents who read to their children, actively
involve them in the reading process. Such children who are read to gain
knowledge of a story's tone and tempo; they begin to see that the words
have meaning and tell a story. Later, when alone, they will experiment
with reading, using their listening and read aloud experiences as a guide.
And when parents praise their children's attempts at reading, the
children see reading as enjoyable and themselves as successful. In time,
they learn to read and recognize words outside the favorite stories their
parents have read to them. Schwartz also suggests that children who
read and are read to are inclined to be good at spelling.
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According to Adams (1990), the single most important activity for
increasing the knowledge and skills needed for reading is reading aloud
to children regularly and actively involving them in the process. Trelease
(1989) agrees with Adams suggesting that "A large part of the educational
research and practice of the last twenty years confirms conclusively that
the best way to raise a reader is to read to that child-in the home and in
the classroom (p. xiv)."
Trelease lists many reasons why it is beneficial for parents to read
aloud to their children. Some of the reasons are to entertain, inform,
arouse interest, and provide personal contact. In reading aloud, Trelease
notes that a positive attitude is created which helps to encourage and
promote future reading. Schwartz (1991) suggests a number of reasons
reading aloud is helpful. Reading aloud provides children with feelings
of love, security, and comfort. These feelings transfer to the act of
reading and help children feel good around books. "Children learn that
people read books, stories are told in words and pictures, there is a
proper way to hold a book when reading, reading proceeds in a particular
direction, individual sets of letters stand for separate words, and reading
is interesting and enjoyable" (pp. 59 & 60).
Trelease (1989) notes that reading aloud strengthens a child's
reading, writing and speaking skills, and listening vocabulary. A child's
listening vocabulary helps guide him while reading. If a child has never
heard the word before, he will not say it and may have difficulty with the
word when he encounters it while reading. Children who have been read
to go into school with larger vocabularies, an understanding of books,
longer attention spans, and have fewer difficulties in learning to read.
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In summarizing the findings of studies done with children who
read at an early age and children who responded to early reading
instruction, Trelease (1989) has indicated that these children were read to
regularly, had parents who modeled reading in the home, and for whom
reading was not limited to books, magazines or comics but included
environmental print. It was also found that writing utensils (paper and
pencils) were easily accessible, parents answered their children's
questions, took their children to the library, commended their children's
efforts to read, bought them books, and displayed the children's work in
the home.
Trelease commented that parents can continue reading to their
children even when they can read independently. He supported this
belief with the fact that children's listening levels are above their silent
reading levels until about eighth grade. The results of reading aloud that
Trelease noted are many. For example, after reading to children their
vocabulary, spelling and writing abilities are increased, and their
imaginations stimulated.
Parents should read to their children daily and reread certain high
interest books (Trelease, 1989). This works because children become
comfortable with the familiar, learn by repetition, develop vocabulary and
increase memory while listening to a well-known book
Trelease believes in the power of spontaneous readings, but he also
noted the importance of a scheduled daily read aloud time. In regular
reading, children learn that reading is important eventually becoming
habit. Trelease recommends bedtime as a receptive daily read aloud
time.

11

ACTIVITIES FOR PARENTS TO PROMOTE THEIR CHILDREN'S
READING

There are many things parents can do to increase the number of
books and amount of time their children spend reading. Demos (1981)
recommends to parents to "have plenty of books in the house. Children
who have a wide variety of literature available will develop reading and
writing skills more easily and will have greater understanding about
elements of a story" (p. 3 7). Besides having literature available, parents
need to model reading. "If a child sees a parent reading regularly then
reading to learn becomes important to the child because the most
important person in the world reads" (Smith, 1990, p. 332). It does not
matter what is read as long as reading is demonstrated. The act of
reading reinforces the purpose of reading (Demos, 198 7).
Humans are social beings and reading is a social experience
(Trelease, 1989). Without others there would be no need for language or
reading. Children need to interact with others in order to find meaning
from what they read. Parents provide this interaction by being involved
in their children's reading. Rich .(1988) suggests that parents take turns
reading with their children. While parents do chores, children read to
them. Later, parents can read to their children. Parents should take their
children to the library at least once a week Library books help expand
and lower the cost of a home library. A number of reference books at
home provide more than one source for research Following recipes in
the kitchen, helping with the grocery shopping, telling stories, and
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writing letters to each other are other ways parents can help their
children practice reading (Rich. 1988).
Trelease (1989) pointed out that parents can help their children be
more successful readers by providing them with experiences. Children
need sources of information-experiences, to draw from as they extract
and construct meaning from the text. Parents can help their children
become successful readers by providing them with rich experiences
(Trelease, 1989). It is a reader's background experience that is a critical
factor in the reader's ability to comprehend (Cooper, 1986).
Cooper notes that children's comprehension can be increased by
helping them relate information in the book with previous experiences
stored in the brain, by modeling thinking processes, by discussing the
story, and by summarizing what was learned. Questions that require
more than a yes or no answer should be used and related to children's
prior reading to help them comprehend a new text. By reminding
children about what they have already read will help them activate what
they already know about that topic.
Ekwall and Shanker (1988) cite research showing the effectiveness
of having children stop occasionally to form a mental picture about what
is happening in the story (mental imagery) and predict what might
happen next based on evidence in the text. To help develop children's
use of mental imagery, Ekwall and Shanker recommend having them
listen to short descriptions, imagine what happened, and finally
summarize what they remember. Children can then illustrate what
happened and compare it to the actual story. Children should be taught
to reread passages they do not understand or slow their rate of reading
to compensate for the level of difficulty.
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Children need to learn about effective questioning strategies to
become independent readers who monitor their thinking while they read
(Cox, 1988). Cox points out that comprehension should always be the
focus of reading instruction. She cites research about the effectiveness of
children being actively involved in the reading process. The more adults
involved their children in answering questions before, during, and after
reading a story with subsequent feedback on responses, the higher the
scores were on certain reading-related tasks. Cox suggests the following:
prepare children for a story by asking prereading questions, interact with
children during reading, reinforce children's responses during the story,
and after reading have children explain what they thought about the
story.
Miller (1988) suggests repeated readings, a method developed by
Samuels in the late 1970's, to help children become comfortable with
reading material before moving on to a more difficult level. She describes
the technique as having a child reread a somewhat short, meaningful
passage numerous times until a satisfactory level is obtained. Then the
process would be repeated with a more difficult passage.
Barr and Johnson (1991) suggest that parents read the same books
that their children are reading independently and share their opinions
about the events, characters, problems, and so forth. They call this
technique book sharing. Barr and Johnson believe book sharing increases
children's interest in reading along with their vocabulary and language
development. They suggest that parents share their responses to the
book instead of asking questions of their children.
Children who have difficulty with reading fluently benefit from
choral reading. Barr and Johnson (1991) recommend that parents read at
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a pace that is smooth and rhythmic, but not too fast so their child may
read along easily.

THE DETRIMENTAL EFFECTS OF TELEVISION

Television has become the most powerful influence on the family,
and the dominant deterrent to literacy in America (Trelease, 1989).
Children watch television an average of four hours per day. While
children are viewing television, they need only sit back and become
absorbed with the images before them. Trelease notes that television is
the opposite of reading. Reading requires longer attention spans while
television encourages shorter attention spans. Television does not allow
an opportunity for children to contemplate characters' thoughts or think
about what was said because of the constant action Reading allows
children to move at their own pace, so they can stop and think about the
story and what might happen next. While watcrung television, children
cannot ask and receive answers to their questions. Television suppresses
the imagination because someone else decides what the characters look
like and how they act. Reading requires that the reader create an image
of the characters and what they do.
According to Healy (1990), little research has been conducted on
the effects of television on the mind. However, she notes that some of
the reliable studies performed suggest that television may over stimulate
children, cause listening and attention problems, and stress skills which
do not transfer well to reading or listening. Healy also discusses studies
that suggest television's negative effects on reading skills were especially
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strong for abilities needed for higher-level comprehension. The
researchers of these studies concluded that television takes time away
from leisure reading and inhibits growth of reading skills, requires less
mental effort than reading, and may shorten the time children are willing
to spend finding answers to intellectual problems they are set to solve.
Healy admits that more research needs to be performed on
television's effects on the mind. While we are waiting for the research,
she suggests the following for parents to combat television's ill effects:
limit television viewing, talk with children about television content, and
model reading to encourage children to turn the television off. Trelease
also suggests limiting television viewing, but he stresses that parents
must also watch less.

CHAPTER SUMMARY

Parents play an important role in their children's progress in
learning to read and in supporting their children's growth as readers.
Authorities in the reading field concur with research that any parent can
encourage her children's reading development. Some parents are
unaware of their potentials as contributors in their children's reading
development. Other parents are not sure how to assist their children in
reading. Teachers need to inform parents about how they can become
involved in positively affecting their children's reading achievement. A
useful and practical mode of communicating this information is through
parent workshops.

Chapter m
Procedures

PURPOSE

The purpose of this project was to develop three workshops
designed to acquaint parents with useful activities they could utilize with
their children to improve reading development. In these workshops,
activities were demonstrated to show parents how to participate in
promoting their children's reading at home.

PREPARATION PRIOR TO WRITING THE WORKSHOPS

An ERIC search of related literature was conducted to determine
the importance of parental involvement in developing children's reading
abilities as well as to identify activities and strategies shown to be
effective when used by parents in the home. Those techniques supported
in the literature review by research were included in the workshops for
presentation to parents. Selection of activities to include was based orr
1. was it something that parents could easily do in the home with their

children.
2. was it the type of activity that would be enjoyable for parents and
students?
3. was it supported in the literature as promoting reading success?
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On the basis of findmgs in the literature search, three workshops
emphasizing different types of activities were developed for presentation.
The first entitled "Readmg Aloud" focused on getting parents to read to
their children from enjoyable books on a regular basis. The second
workshop entitled "Techniques/Activities to Promote Readmg" focused
on home activities that strengthened reading skills. The third workshop,
"Using Book Sharing" dealt with prediction strategies, choral reading, and
book sharing to promote reading.

PARENT CONTACT

Parents in a fourth grade class at Kirkwood Elementary in
Toppenish, Washington will be given a letter inviting them to participate
in all three reading workshops [Letter #1 Appendix A, p. 53]. The
parents will be asked to indicate their interest in participating in the
workshops by returning the bottom portion of the letter. The letter will
be distributed the second week of September and again at KirkwoodBack-to-School-Night during the third week of September. A reminder in
the form of a letter will be sent out the week before each workshop
[Letters #2, #3, #4, and #5, Appendix A pp. 54-5 7]. Two of the three
workshops coincide with parent conferences dates for parent
convenience. Parents will be encouraged to communicate by phone or in
writing if they have any questions concerning the workshops.
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WORKSHOP DESIGN

The three workshops [(l) "Reading Aloud," (2)
"Techniques/Activities to Promote Reading, " and (3) "Using Book
Sharing"] follow a similar format. The workshops were designed using
effective parent workshop techniques (Rasinski & Fredericks, 1988). The
workshops were also designed to decrease reasons parents could not
participate (Allen & Freitag, 1988). To help parents understand the
importance of the information presented in the workshops, research was
provided during each workshop.

PREPARATION

Volunteers will be contacted and instructed in providing child care
for parents participating in the workshops. Materials will be prepared
beforehand and checked to guarantee the workshops can begin on time.
Parents will be notified about the workshops via letters. The letters will
be sent one month before the first workshop and one week before the
remaining workshops. Drinking cups, name tags, and napkins will be
purchased for each workshop. Funds and volunteers to purchase and
make cookies for each workshop will be obtained.
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PRESENTATION

Each workshop followed the same format. The format was based
on suggestions provided by Nancy Mavrogenes (1990). Each workshop
began with an orientation. During the orientation period, parents are
greeted, provided with name tags, encouraged to look at displays around
the room, and given the opportunity to enjoy the refreshments. Allen
and Freitag (1988) stated to make workshop participants feel
comfortable, they should be greeted upon arrival.
Mavrogenes also suggested a group activity to unify and relax the
parents. She did not make specific suggestions as to what these should
be. Each workshop utilized a different group activity to compensate for
people participating in multiple workshops.
Mavrogenes stated that another component of an effective
workshop is the presentation of theory and rationale, explaining how
important parents are in their children's literacy development. Therefore,
the next part of the workshop is devoted to providing parents with
research to support the use of the workshop materials.
An effective workshop according to Mavrogenes, provides an
opportunity for participants to practice what is being taught. The next
part of the workshop allowed for parents to participate, utilizing the
techniques presented. Positive feedback and encouragement should also
be given by the workshop presenter at this time.
The final component of each workshop was to evaluate the
workshop's effectiveness. Parents were provided with evaluation forms
to assist them.
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CHAPTER SUMMARY

Parent involvement in their children's learning is very important.
Yet, they are often unaware of the valuable role they play in their
children's literacy development. Workshops can be an effective form of
communication to provide parents with the skills and knowledge
necessary to assist their children. In order for workshops to be effective,
however, they must contain an affective component, increasing their
likelihood for success.

CHAPTER IV

WORKSHOPS

WORKSHOP #1: READ ALOUD

INTRODUCTION

One of the most important things a parent can do for her children
is read to them (Demos, 198 7). Demos credits reading aloud with
positively effecting children's language development, interest in books,
attitudes toward reading, and their success in learning to read. Experts
composing the Commission on Reading would agree with Demos except
they believe reading aloud is the most important thing a parent can do.
Anderson, Hiebert, Scott and Wilkinson (1985) from the commission said,
"The single most important activity for building the knowledge required
for eventual success in reading is reading aloud to children" (p. 23). To
help encourage parents to read aloud Rasinski and Fredericks (1990),
suggest teachers provide tips to help ensure that at home read-alouds are
successful.
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BENEFITS OF READING ALOUD

Benefits of reading aloud to children are many. Lautenschlager and
Hertz (1984) say that some of the benefits are enjoyment, feelings of
closeness, and building positive attitudes towards reading and books.
They also believe that hearing many different kinds of stories helps
children learn letter sounds, to say new words, new vocabulary meanings,
to understand complex sentences, develop thinking ability, and to
comprehend.
Former First Lady, Barbara Bush (1990), comments that reading to
children has a tremendous impact on their minds and gives them a head
start on their educations. Research confirms that reading to children
helps them understand the reading task and become familiar with written
language patterns (Blass, Jurenka, & Zirzow, 1981). Powerfully fostered
by reading aloud to children is the knowledge of reading's various
functions-to entertain, inform, communicate, and record (Adams, 1990).
In addition, Trelease (1989) notes that reading aloud helps stimulate
imagination.
Parents who read aloud to their children provide them with an
advantage in mastering the reading process over children who have not
been read to (Schwartz, 1991). But most important a child will come to
like books and learn reading is fun (Mavrogenes, 1990).
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READ ALOUD TIPS

Before reading

1. Schedule a daily read aloud time. The effectiveness is enhanced
when reading time is provided regularly (Rasinski & Fredericks,
1988). Trelease (1989) suggests bedtime as a receptive read
aloud time.
2. Choose books of interest to your child.
3. Take children to the neighborhood library to get them a library
card and allow them to choose books (Mavrogenes, 1990).
4. Allow the listeners a chance to settle down before reading
(Trelease, 1989).
5. Position yourself where both you and your children are
comfortable (Trelease, 1989).
6. Start with picture books, and build to storybooks and novels
(Trelease, 1989).

During reading

1. Occasionally read above the children's intellectual level to
challenge their minds (Trelease, 1989).
2. If the chapters are long, end at a suspenseful part to leave them
wondering (Trelease, 1989).
3. Use expression and read slowly and clearly. This allows time for
children to build pictures in their imaginations (Trelease, 1989).
4. Begin reading for a short length of time and gradually lengthen
it. The art of listening is acquired (Trelease, 1989).
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5. Provide reluctant readers or active children with paper and
pencil to occupy their hands while reading (Trelease, 1989).
6. Answer question children have and talk about the book. This
helps to foster their curiosity (Trelease, 1989).
After reading
1. Do not drill children, but if they seem interested ask them the

following:
(a). Where does the picture take place? Tell me about it.
(b). What do you think will happen next?
(c). Where did the story take place?
(d). Think of a question to ask me about the book.
(e). Tell me if anything has happened to you that is similar to
something in the story.
(f). Did you like the story? How did it make you feel?

(g). What do you think happened to the main character after
this book?
(h). What two characters are alike or different?
(i). Which one of the characters are you most like?
(j). What five words describe your favorite character?

(k). How did your favorite character change during the book?
(1). Why did the character change this way?

(m). What happened first, second, last?
(Mavrogenes, 1990).
2. Allow time for discussion. Allow children to express feelings
brought out by the book if they wish Do not pry (Trelease,
1989).
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3. Add a third dimension to the book whenever possible. For
example, buy a plastic cowboy and Indian for when you read
The Indian in the Cupboard by Lynn Reid Banks (Trelease,
1989).
4. Do not continue reading a story after you have determined it
was a poor choice (Trelease, 1989).
5. Follow through with a book. Continue reading it daily. Do not
leave your audience hanging for days (Trelease, 1989).
6. Vary the length and subject matter of the books you read
(Trelease, 1989).

Extend Reading

Rasinski and Fredericks (1990) suggest connecting read alouds to
family experiences. Parents should try to read about things that the
family may be experiencing in the near future or has recently
experienced. They also suggest reading about topics of interest to the
children.

READ ALOUD WORKSHOP PROCEDURE

I. Workshop preparation

A. September:
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1. Obtain permission from principal to hold workshops and make
use of paraprofessionals if needed.
2. Compare workshop dates with district calendar to avoid
conflicts.
3. Make copies of introductory letter and send home [Letter #1,
Appendix A, p. 53].
4. At Back-to-School-Night pass out second letter [Letter #2,
Appendix A, p. 54].

B. October:
1. Contact volunteers to provide child care during workshops.

2. Contact volunteers to make cookies and other refreshments for
each workshop.
3. Begin collecting coat hangers for first workshop (get 2 5).
4. Cut squares, circles, and triangles according to directions. Make
15 of each shape. [See icebreaker ideas, Appendix E, p. 77].
5. Cut yarn fifteen inches long. Cut at least 40 pieces in any color.
[See icebreaker ideas, Appendix E, p. 77]. Put away yarn until
workshop night.
6. Obtain a copy of Ira Sleeps Over and practice reading it.
7. Get permission to have a child care room near the workshop
location

C. November: one week before workshop

1. Send letter three home [Letter #3, Appendix A, p. 55].
2. Decorate a bulletin board with student work
3. Put together parent handouts [Appendix B, pp. 59-63].
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4. Get name tags and enough pens to write on them.
5. Call volunteers to see if they need help with the refreshments.
6. Confirm child care volunteers and make name tags for each.
7. Obtain a large coffee pot and a pot for hot water.
8. Make sure all equipment needed for workshop is working.
9. Make sure child care volunteers have needed materials (books,
puzzles, Kleenex, crayons, etc.).
10. Obtain colored markers or crayons, tape, stapler, and staples for
parent activity [Appendix E, p. 77].
The day before the workshop:
1. Buy refreshments and materials:

a. cookies
b. juice or punch
c. sugar
d. coffee
e. tea
f. cups
g. spoons
h. napkins
The night of the workshop
1. Arrange room.

2. Place name tags, pens, and parent handouts near door.
3. Display books on refreshment table for parents to peruse.
4. Brew coffee and make hot water.
5. Arrange refreshment table with above materials.
6. Gather the materials prepared for the parent activity.
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II Workshop presentation

A. 6:00-6:10
1. Greet parents at door.

2. Have parents make name tags and put them on. Give them
parent handouts.
3. Show them the refreshment table and student work
4. Explain where they can sit when ready.
B. 6:10-615

1. Welcome group and thank them for helping improve their

children's reading success.
2. Explain group activity and provide materials [Appendix E, p. 77].
Also point out workshop agenda at the beginning of handout.
C. 6:15-6:30

1. Tell parents purpose of workshop: (a) understand importance

of being involved in children's education-specifically reading.
(b) gain knowledge of how to read to children. (c) have ideas of
how to enrich the read aloud experience. (d) leave knowing
sources of possible read aloud books.
2. Provide parents with research and rationale for reading aloud.
Show overheads. [Appendix F, pp. 81-82].
3. Discuss benefits of reading aloud. Show overhead [Appendix F
pp. 83-85]. Refer parents to same information in handout
[Appendix B, p. 60].
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4. Discuss sources for books and stories. Ref er parents to
information in handout [Appendix B p. 61].
D. 6:30-6:40

1. Demonstrate techniques for reading aloud [Appendix, B p.
62]. In this workshop Ira Sleeps Over was used.
E. 6:40-6:50

l. Participants form small groups (two in a group if possible).

2. Presenter hands out three or more books to each group from
the book display on the refreshment table.
3. Each person looks through a book that interests them.
4. Participants take turns reading their book. They are to use
read aloud tips [Appendix B, p. 62] to assist them.
Participants must choose a specific tip to practice.
5. Presenter monitors progress and provides specific positive
feedback.
E. 6:50-7:00

1. Presenter asks each person to think of one thing they learned
and will use at home with their children. Have each person
share their idea with one other person.
2. Then ask for volunteers to share an idea they heard with the
whole group.
3. Parents complete workshop evaluation [Appendix B, p. 63].
4. Remind parents about date and time of second workshop.
5. Answer participant questions.

WORKSHOP #2: TECHNIQUES/ACTIVITIES TO PROMOTE READING

INTRODUCTION

Rasinski and Fredericks (1988) suggest that reading activities for
parents and their children have a purpose. The purpose of the activity
should relate to the child's life and interests. They recommend that
parents build a toy model or cook as examples of how to share a real
purpose for reading. Rasinski and Fredericks point out that as the parent
and child prepare the meal, the child learns to read the cookbook, use
vocabulary, and develop measurement concepts.
Parents need to provide their children with many experiences.
Parents should take their children to places that they will inevitably read
about such as the zoo, a department store, and a park. Parents should
talk with them for the purpose of elaborating their experiences,
knowledge, and vocabulary (Swaby, 1980).
Rasinski and Fredericks (1988) caution parents that growth in
reading is not always as rapid as they would like. They add that the best
parent-child interactions require patience. Parents need to allow their
child to move at his own pace. Along the same lines, Swaby suggests that
parents keep learning fun and enjoyable. A parent should not get
uptight. Also, keep learning varied. Do things in different ways. Swaby
(1980) says that if a child does not know a word, the parent should tell
them. Allowing the child to struggle causes frustration and may result in
a negative attitude toward reading.
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Sittig (1982) believes that children of any age will experience
reading success when they experience reading in an enjoyable manner.
Sittig supports home activities that help strengthen reading skills. Some
of the activities are silent reading, sequencing, library visits, shopping,
oral reading, games, reading the newspaper, writing, foil owing directions,
drama, poetry, and making something such as a scrapbook.

)
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TECHNIQUES/ACTIVITIES TO PROMOTE READING WORKSHOP
PROCEDURE

I. Workshop preparation

A. December:
1. Remind principal and paraprofessionals about workshop date in
writing.
2. Compare workshop dates with district calendar to avoid
conflicts.

B. January:
1. Contact volunteers to provide child care during workshops.
2. Contact volunteers to make cookies and other refreshments.
3. Obtain a copy of a short book to read aloud to parents such as

Terry's Treasure Hunt (chosen because it relates to the group
activity). Practice reading the book. See group activity [Appendix

E, p. 78).
4. Get permission to have a child care room near the workshop
location.
5. Make copies of parent letter [Letter# 4, Appendix A, p. 56).
6. Get a package of 3 x 5 cards for group activity [Appendix E, p.
78).
7. Get a tablet of paper or loose leaf paper of any size for group
activity [Appendix E, p. 78).
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8. Obtain a copy of The Reason For A Flower by Ruth Heller. This
book will be used for a demonstration but any book may be
substituted. Practice reading it.

C. January: one week before workshop
1. Send copies of parent letter [Letter #4, Appendix A, p. 56].

2. Decorate a bulletin board with student work
3. Put together parent handouts [Appendix C, pp. 65-69].
4. Get name tags and enough pens to write on them.
5. Call volunteers to see if they need help with the refreshments.
6. Confirm child care volunteers and make a name tag for each
7. Obtain a coffee and a hot water pot.
8. Make sure all equipment needed for workshop is working.
9. Make sure child care volunteers have needed materials (books,
puzzles, Kleenex, crayons, etc.).
10. Obtain markers for name tags.
11. Collect objects that can be hidden for group activity [Appendix
E, p. 78].

12. Get enough pens or pencils for group activity [Appendix E, p.
78].

13. Get enough books to do participant practice activity.

The day before the workshop:
1. Buy refreshments and materials:

a. cookies
b. juice or punch
c. sugar
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d. coffee
e. tea
f. cups
g. spoons
h. napkins
The night of the workshop
1. Arrange room.
2. Place name tags, pens, and parent handouts near door.
3. Display books on refreshment table for parents to peruse.
4. Brew coffee and make hot water.
5. Arrange refreshment table with above materials.
6. Gather the materials prepared for the parent activity.
7. Get butcher paper for brainstorming activity (about 10-15
sheets).

II Workshop presentation

A. 6:00-6:10
1. Greet parents at door.

2. Have parents make name tags and put them on. Give them
parent handouts.
3. Show them the refreshment table and student work
4. Explain where they can sit when ready.
B. 6:10-615

1. Welcome group and thank them for helping improve their

children's reading success.
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2. Read aloud Terry's Treasure Hunt.
C. 6:15-6:30

1. Tell parents purpose of workshop: (a) understand importance

of being involved in children's education-specifically reading.
(b) gain knowledge of techniques to promote reading. (c) learn
activities to foster reading. (d) leave knowing sources of books.
2. Explain group activity and provide materials [Appendix E, p. 78].

Also point out workshop agenda at the beginning of handout.
D. 6:30-6:40
1. Provide parents with research and rationale for varying learning,

making it fun and enjoyable, and providing a regular daily time
to do reading related activities. Show overheads [Appendix F,
pp. 86-88].
2. Discuss activity ideas. Show overhead [Appendix F, p. 89]. Refer
parents to same information in handout [Appendix C p. 6 7].
3. Demonstrate how to choose activities to extend a book. Use The

Reason For A Flower by Ruth Heller. Read the book or excerpts
from it. Then suggest as an extension to the book a plant shop
could be visited that had meat eating plants. Other extensions
could be to plant a flower together, read more about herbivores,
or buy an avocado and plant the seed. Ask parents for other
suggestions. Write the ideas on the board. Ask for questions
and clarification of directions.
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E. 6:40-6:50

1. Participants form small groups (no more than three in a group
if possible).
2. Presenter hands out three or more books to each group from
the book display on the refreshment table. Each group gets a
piece of butcher paper to write down their group's
brainstorm ideas.
3. Each person looks through the books. The group chooses
one book for the practice activity.
4. Each group chooses a book and brainstorms ideas on
activities to precede or follow the reading of that book.
They may use the home reading activities handout
[Appendix C, p. 67] to assist them.
5. Presenter monitors progress and provides specific positive
feedback.
E. 6:50-7:00

1. Presenter asks each person to think of one thing they learned
and will use at home with their children. Have each person
share their idea with one other person.
2. Then ask for volunteers to share an idea they heard with the
whole group.
3. Parents complete workshop evaluation [Appendix C, p. 69].
4. Remind parents about date and time of third workshop.
5. Answer participant questions.

WORKSHOP #3: USING BOOK SHARING

INTRODUCTION

Barr & Johnson (1991) suggest that parents read the same books
that their children are reading independently and share their opinions
about the events, characters, problems, and so forth. They call this
technique book sharing. Barr & Johnson believe book sharing increases
children's interest in reading along with their vocabulary and language
development. They suggest that parents share their responses to the
book instead of asking questions of their children.
Children who have difficulty with reading fluently benefit from
choral reading suggest Barr & Johnson (1991). They recommend that
parents read at a pace that is smooth and rhythmic, but not too fast so
their child may read along easily.
Another strategy that parents can utilize to activate children's
background experiences and imaginations is prediction (Routman, 1991).
Routman suggests showing the front and back covers, book jacket, and
the table of contents and having the children guess what the book will be
about. The pictures may also be used to do the same thing. Questions
that may be used are: What do you think will happen next? What do you
think the author means by ... ? What might __ do to solve his
problem? Routman advises excepting all answers to show the children
their thoughts are valued. Barr & Johnson also endorse prediction. They
point out that children will revise their predictions throughout the
reading based on new developments or find support for them.
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BOOK SHARING
WORKSHOP PROCEDURE

I. Workshop preparation

A. January:
1. Obtain permission from principal to hold workshops and make

use of paraprofessionals if needed.
2. Compare workshop dates with district calendar to avoid
conflicts.

B. February:
1. Contact volunteers to provide child care during workshops.

2. Contact volunteers to make cookies and other refreshments for
each workshop.
3. Obtain a copy of The Beast in the Bathtub and practice reading it
(any book can be used).
4. Get permission to have a child care room near the workshop
location.
5. Make copies of parent letter [Letter #5, Appendix A, p. 5 7].
6. Make copies of group activity [Appendix E, p. 79].
7. Collect several copies of the same book for use in
demonstrating book sharing. The book used in this workshop
was Miss Nelson is M"issing.
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8. Collect books (pref er ably books from parent handout) for
refreshment table [Appendix D , pp. 72-73].

C. March: one week before workshop

1. Send home parent letter [Letter #5, Appendix A, p. 5 7].

2. Decorate a bulletin board with student work.
3. Put together parent handouts [Appendix D, pp. 71-75].
4. Get name tags and enough pens to write on them.
5. Call volunteers to see if they need help with the refreshments.
6. Confirm child care volunteers and make name tags for each.
7. Obtain a large coffee pot and a pot for hot water.
8. Make sure all equipment needed for workshop is working.
9. Make sure child care volunteers have needed materials (books,
puzzles, Kleenex, crayons, etc.).
10. Collect and sharpen pencils (one for each workshop participant).

The day before the workshop:

1. Buy refreshments and materials:

a. cookies
b. juice or punch
c. sugar
d. coffee
e. tea
f. cups

g. spoons
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h. napkins
The night of the workshop
1. Arrange room.
2. Place name tags, pens, and parent handouts near door.
3. Display books on refreshment table for parents to peruse.
4. Brew coffee and make hot water.
5. Arrange refreshment table with above materials.
6. Gather the materials you prepared for the parent activity.

II Workshop presentation

A. 6:00-6:10
1. Greet parents at door.
2. Have parents make name tags and put them on. Give them
parent handouts.
3. Show them the refreshment table and student work.
4. Explain where they can sit when ready.
B. 6:10-615

1. Welcome group and thank them for helping improve their
children's reading success.
2. Explain group activity and provide materials [Appendix E, p. 79].
Also point out workshop agenda at the beginning of handout.
C. 6:15-6:30

1. Tell parents purpose of workshop: (a) understand importance
of being involved in children's education-specifically reading.
(b) gain knowledge of how to predict. (c) learn how to book
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share and choral read. (d) leave knowing sources of children's
books.
2. Provide parents with research and rationale for predicting,
choral reading, and book sharing strategies. Show overheads.
[Appenrux F, pp. 92-93].
3 Discuss book sources. Ref er parents to information in handout
[Appenrux D pp. 72-73].

D. 6:30-6:40
1. Demonstrate techniques for predicting, choral reading, and

book sharing [Appenrux, D p. 74]. In this workshop The Beast in

the Bathtub was used.
2. To demonstrate predicting, show front and back covers and ask
parents what the book might be about. Continue in this fashion,
using the questions on the parent handout [Appendix D p. 7 4].
3. To demonstrate choral reading use the teacher overhead
[Appenrux F p. 94]. Model a poor example and have parents give
reasons not to read in that fashion. Next model a correct choral
reading example. Ask participants for feedback on the
differences between the two examples.
4. For the book sharing example, have parents look at [Appenrux D
p. 74]. Point out that in order to show this technique The Beast

in the Bathtub was read orally to the group. The workshop
presenter then gives an opinion of the book. The participants
are then asked to share opinions. Ref er back to [Appendix D, p.
74] for further book sharing techniques.
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6:40-6:50
1. Participants are told that they will now practice book sharing.

2. Participants form small groups (four in a group if possible).
3. Presenter gives each group two copies of Miss Nelson is Missing.
An ideal situation would be for each person to have their own
copy. Point out that in a real book sharing situation the parent
and child would have their own copy of the book.
3. To save time, the presenter reads pages 1-22 while partners
within each group follow along. Then the partners finish
reading the book.
4. The groups of four then share their reactions to the book. Refer
parents to [Appendix D, p. 74].
5. Presenter monitors progress and provides specific positive
feedback.

E. 6:50-7:00

1. Presenter asks each person to think of one thing they learned

and will use at home with their children Have each person
share their idea with one other person.
2. Then ask for volunteers to share an idea they heard with the
group.
3. Parents complete workshop evaluation [Appendix D, p. 75].
4. Answer participant questions.
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ChapterV
Summary, Conclusions, and Recommendations

SUMMARY

The purpose of this project was to develop information for three
workshops. (a) The Importance of Reading Aloud, (b) Techniques and
Activities to Promote Reading, and (c) Book Sharing. This project
included research which provided rationale for and practical application
of each topic. The design of each workshop, parent handouts, and
teacher materials were provided. The intent was to provide to teachers
the materials, activities and ideas needed to conduct parent workshops
which ultimately would promote children's success in reading.
From the review of literature, it was shown that parents play an
important part in their children's language acquisition and growth as
readers. Reading aloud to children expanded their vocabularies and
improved their memories. Activities such as the involvement of children
in cooking and book sharing increased the children's background
knowledge and facilitated their reading comprehension. Television was
suspected to decrease children's ability to imagine. It was also thought to
detract from children's leisure reading time.
Parents shape their children's ideas about reading. Their
involvement is crucial in their children's reading development. Parents
want to help their children succeed but often lack the knowledge or
resources to do so. Teachers can work with parents to provide them with
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necessary information to facilitate their children's reading growth. One
means for disseminating this information is through parent workshops.

CONCLUSIONS

Based on research several conclusions can be made.
1. Workshops must be well planned and include an affective

component to be successful.
2. Parents are a critical component in educating children.
3. Parents want to know how they can help their children succeed
in reading.
4. Workshops can provide an effective means of communicating
information to parents.

RECOMMENDATIONS

The following is recommended:
1. Conduct the workshops presented in this project to judge their

effectiveness.
2. Involve parents in the education of their children as much as
possible.
3. Ask administrators for assistance in providing parent
workshops.
4. Seek the assistance of parents who are likely to be reticent
about asking for help.
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5. Plan workshops to meet the needs of parents. Ask them for
input on the best times for a workshop and what kinds of
information they want presented.
6. Conduct a study to gauge the effectiveness of the workshops on
children's reading performance.
Involving parents in the reading process can boost student
performance. By providing workshops, teachers can increase parents'
effectiveness at motivating children to read.
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Letter #1

September 4, 1995
Dear Parents:
I look forward to being your partner in educating your child. Reading is an
important skill that we all need. If you could, wouldn't you want to help your children
improve their reading skills? You will be given three opportunities during the 19951996 school year to do just that. I will be giving three workshops to provide you with
the information you need to help your children gain important reading skills. The
workshops will deal with reading aloud and techniques/activities to promote reading.
The workshops will be held on November 16, 1995, February 1, 1996, and March
7, 1996. They will be held in my classroom. The workshops will last one hour from
6:00 to 7:00 in the evening. The November and March dates will be held during
Kirkwood evening parent conferences. Free child care will be provided.
I realize this is advance notice, but I feel reading is important enough to plan for! I will
be sending notices to remind you of the workshops.
Thank you for your assistance. Please feel free to contact me at

if

you have any questions.
Diane Caldwell

DETACH THE BOTTOM HALF AND RETURN TO SCHOOL.

__________ YES, I plan to attend all three workshops.

I will attend as many of the workshops I can, letting you know a week in
advance if I am unable to attend.

I will not be able to attend any of the workshops.
NAJ.\1E ------------------------- PHONE -------------------------

CHILD'S NAME - - ------ ---- - - - - -- - ---- ----

Please note: A telephone number has been redacted from this page due to privacy concerns.
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Letter #2

September 14, 1995

Dear Parents:

Welcome to Kirkwood-Back-to-School-Night. Please take a moment to read over
this letter. I will be providing more information about the workshops this evening
during parent orientation.
This is a reminder for the upcoming reading workshops. There will be three
workshops: "Reading Aloud" (November 16, 1995), "Techniques/Activities to Promote
Reading" (February 1, 1996), and "Book Sharing" (March 7, 1996). Each workshop will be
from 6:00 to 7:00 in the evening and take place in my classroom. Free child care will
be provided.
Please keep this notice as a reminder. You may also want to record the
workshop dates on your planning calendar. Thank you for coming.

Diane Caldwell
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Letter #3

November 6, 1995

Dear Parents:

The first reading workshop is scheduled to take place next week on November
16. It will be held in my classroom from 6:00 to 7:00 in the evening. The workshop is
entitled "Reading Aloud." You will learn read aloud and questioning techniques, how to
stress comprehension, and be provided with lists of read aloud books.
The other workshops will be held February 1, 1996, and March 7, 1996. The
topics will be "Techniques/Activities to promote reading" and "Book sharing." Free
child care will be provided.
The workshops are related, but it is not necessary to attend one in order to
understand the following ones. Please indicate below if you will be able to attend the
first workshop. If you have any questions call me at

.

Diane Caldwell

DETACH THE BOTTOM HALF AND RITURN TO SCHOOL.

- - - - - - --- YES, I plan to attend the November 16 workshop.

--------- I will not be able to attend the November 16 workshop.

NAl\1E ------------------------- PHONE - ---------·- ------------

CHILD'S NAME - ----- - - - - - - ----------------------

)

Please note: A telephone number has been redacted from this page due to privacy concerns.
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Letter #4

January 22, 1996

Dear Parents:

The second workshop is scheduled to take place next week on February 1,
1996. It will be held in my classroom from 6:00 to 7:00 in the evening. The workshop
is entitled ''Techniques/Activities to Promote Reading." You will learn how to provide
background experiences and specific techniques to promote reading. You will also be
given a handout of ideas.
The last workshop, "Book "Sharing," will be held March 7 from 6:00 to 7:00 in the
evening. Again, it will take place in my room and free child care will be provided.
Please indicate below if you will be able to attend the second workshop. If you have
any questions, please call me at

.

Diane Caldwell

DETACH THE BOTTOM HALF AND RETURN TO SCHOOL

__________ YES, I plan to attend the February 1 workshop.

---------- I will not be able to attend the February 1 workshop.

NAl\1E ------------------------- PHONE --------------------

CHILl)'S Nf\l\1E -----------------------------------

Please note: A telephone number has been redacted from this page due to privacy concerns.
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Letter #5

February 26, 1996

Dear Parents:

The third workshop is scheduled to take place next week on March 7 from 6:00
to 7:00 in the evening. It will be held in my classroom. The workshop is entitled "Book
Sharing." You will learn ideas on how to promote your child's reading. Free child care
will be provided.
Please indicate below if you will be able to attend the last workshop. If you
have any questions call me at

.

Diane Caldwell

DETACH THE BOTIOM HALF AND RETURN TO SCHOOL

------- - - YES, I plan to attend the March 7 workshop.

__________ I will not be able to attend the March 7 workshop.

NAME ------------------ - - - - - PHONE --- - - - --- - - ----- --------CHILD'S Ni\l\fE - - - - ---- - - --- - - -------------------

Please note: A telephone number has been redacted from this page due to privacy concerns.
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November 16, 1995

READ ALOUD WORKSHOP

6:00-6:10

Orientation

6:10-6:15

Group activity

6:15-6:30

Research/Rationale
(A) Benefits of reading aloud
(B) Sources for books and stories

6:30-6:40

Demonstration and techniques for reading
aloud

6:40-6:50

Participant practice

6:50-7:00

Reading commitment and workshop evaluation

"Almost like clockwork, after every speech I give on reading aloud, a worried parent
approaches me and asks, "When is it too late? Is there a time when children are too
old to be read to?" It is never too late, they are never too old-but it is never going to
be as beneficial or as easy as it is when they are two years old or six years old." -Jim
Trelease from The New Read-Aloud Handbook.
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TIIE BENEFITS OF READING ALOUD

1. Inexpensive.
2. Helps children become familiar with the patterns of written language.
3. Entertaining and informing.
4. Arouses interest and stimulates imagination.
5. Children learn how a book is held and how to move eyes to follow print.
6. Children learn that words have meaning and tell a story.
7. Provides personal contact and feelings of love, security, and comfort.
8. Children learn to feel good about books.
9. Helps students become better spellers.
10. Helps build a positive attitude toward reading.
11. Children learn to listen.
12. Children experience more vocabulary than they could read on their own.
13. Increases memory skills.
14. Strengthens reading, writing, and speaking skills.
15. Children learn how to hold and care for a book.
16. Children learn the elements of a story: character, plot, and setting.
1 7. Children learn that a story has a beginning, middle, and end.
18. Children expand their knowledge of the world.
19. They learn how to pay attention to words, understand questions, and give
answers.
20. Improves your relationship with your children as you do something fun
together.
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SOURCES FOR BOOKS AND STORIES

1. Booklists at libraries.
2. Cricket: The Magazine for Children (Check children's department of library or
bookstore).
3. The Horn Book a journal that reviews children's literature (check the library).
4. School librarian or teacher.
5. Magazines ("What children read is less important than the fact they read").
7. Bookstores-new and used.
8. T'N'T (Tips and Titles of Books for Grades K-6). A newsletter for busy parents
and teachers. It covers more than a hundred books a year. To receive a copy
send three self-addressed, stamped envelopes (legal size) with $1.00 in cash or
stamps to: Jan Lieberman, T'N'T, Division of Counseling Psychology and
Education, Santa Clara University, Santa Clara, CA 95053.
9. Read Along: An Audio Handbook for Parents, Educators, and Librarians (source of
books, audiocassettes, and learning activities). It covers more than four hundred
award-winning children's stories. Write to: Listening Library, Inc., One Park Ave.,
Old Greenwich, CT 068 70
10. The New Read-Aloud Handbook by Jim Trelease. An excellent resource from which
the information on this page was taken.

"REMEMBER IN YOUR SEARCH FOR BOOKS, ONLY YOU KNOW THE
LEVEL AND INTERESTS OF YOUR CHILDREN. ONLY YOU CAN
APPRECIATE THEIR SPECIAL NEEDS AND CAPACillES."

JIMTRELEASE
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READ ALOUD TIPS
1. Schedule a daily read aloud time.
2. Choose books of interest to your child.
3. Occasionally read above the child's intellectual level to challenge him.
4. Use expression and read slowly and clearly.
5. Begin reading for a short time and gradually lengthen it.
6. Provide reluctant readers or active children with paper and pencil to occupy their
hands while reading.
7. Answer questions children have and talk about the book.
8. Allow discussion time after story has been read.
9. Vary the length and subject matter of the books you read.
10. Do not continue reading a book after you have determined it was a poor choice.
11. Provide experiences to enrich a book. Buy a plastic Indian and cowboy after
reading the Indian in the Cupboard by Lynn Reid Banks, visit the zoo if the story
takes place in a zoo, or make cookies or other food that was featured in a book.
12. Make reading aloud fun not a drill session.
13. Take your child to the library and let them choose a book and get their own library
card.
14. If you want to ask questions, try the following: (remember not to drill)
(a) What do you think will happen next?
(b) Where did the story take place?
(c) Think of a question to ask me about the book.
(d) What five words describe your favorite character?
(e) Did you like the story? How did it make you feel?
(f) Which one of the characters are you most like?
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WOR.KSHOP#l EVALUATION

This workshop provided us with an opportunity to work together as a team in
educating your child. In order to communicate effectively in the future, I need your
help evaluating this workshop. I value what you have to say and would appreciate any
feedback that you can provide.
Please read the statements below and use an X to indicate your response. Do
not hesitate to write additional comments on the back of this paper. You do not have
to sign your name. When you are finished with the evaluation, please leave it in the
basket by the door. Thanks for making this such a productive and fun workshop!

1. Did you gain helpful ideas to use
at home?

_____ Very much
_____ Some
_____ Very little

2. Do you think you will try any of the _____ Yes

ideas presented?

_____ No

3. Was there enough time for
discussion and practice of ideas
presented?

_____ Yes
____ _No

4. Did the leader seem
knowledgeable and organized?

__ __ _Yes
_____ No

5. What would you like to see added
to the workshops? (USE THE
BACK IF NECESSARY).

APPENDIX C
PARENT HANDOUTS
WORKSHOP#2
TECHNIQUES/ACTIVITIES TO
PROMOTE READING

64

65
February 1, 1996

TECHNIQUES/ACTMTIES TO
PROMOTE READING WORKSHOP

6:00-6:10

Orientation

6:10-6:15

Terry's Treasure Hunt

6:15-6:30

(A) Purpose of workshop
(B) Group activity

6:30-6:40

Research/Rational
(A) Benefits of home activities
(B) Activity ideas and demonstration

6:40-6:50

Participant practice

6:50-7:00

Workshop evaluation

"Because parents have great control over their child's environment in the early years,
they are an integral part of the educational system," Eugenia Hepworth Berger from her
book, Parents as Partners in Education, p. 12.
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ACTIVITY INFORMATION

1. The purpose of the activity should relate to the child's life and interests.

Build a toy model or cook as examples of how to share a real purpose for
reading (Rasinski and Fredericks, 1988).
2. As the parent and child prepare a meal, the child learns to read the
cookbook, use vocabulary, and develop measurement concepts (Rasinski
and Fredericks, 1988).
3. Parents need to provide their children with many experiences. Parents
should take their children to places that they will inevitably read about such
as the zoo, a department store, and a park (Swaby, 1980).
4. Parents should talk with their children for the purpose of elaborating their
experiences, knowledge, and vocabulary (Swaby, 1980).
5. Growth in reading is not always as rapid as parents would like. The best
parent-child interactions require patience (Rasinski and Fredericks, 1988).
6. Parents need to allow children to move at their own pace (Rasinski and
Fredericks, 1988).
7. Parents need to keep learning fun and enjoyable (Swaby, 1980).
8. A parent should not get uptight (Swaby, 1980).
9. Keep learning varied. Do things in different ways (Swaby, 1980).
10. If a child does not know a word, the parent should tell them. Allowing the
child to struggle causes frustration and may result in a negative attitude
toward reading (Swaby, 1980).
11. Children of any age will experience reading success when they experience
reading in an enjoyable manner (Sittig, 1982).
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HOME READING ACTIVITIES
1. Silent reading. Pleasure reading for 10-20 minutes. During this time, the

television, radio, and phone are turned off.
2. Sequence. Cut out an appropriate comic strip (one your child can understand)
from the newspaper. Cut it into sections. Have your child arrange it in the
proper order. Encourage your child to add to the story.
3. Library. Visit your local library. Get your child a library card.
4. Shopping. Let your child read the nutrition label to find the main ingredients.
5. Driving. See how many signs your children can read. Ask them what they mean.
E'Xplain the ones they do not know.
6. Cooking. Have your child read the recipes with you and help prepare the meal.
7. Oral reading. Read to your children and let them read to you. Ask them to share
their feelings about what they read.
8. Television. Sit down and watch a program with your children. Let them read the
program description in the television guide. After the show, discuss the
children's feelings about it.
9. Games. Play a board game with the family. Let your children read the directions
out loud.
10. Newspaper. Read a section of the newspaper with your child and discuss it.
Choose something of interest to them.
11. Writing. Write a letter to your child telling him or her how special he or she is. Let
your child write a letter to you.
12. Following directions. Hide an object somewhere in the house and give written
directions for finding it. Maybe you could hide a new book.
13. Drama. Act out a story. Use puppets or pictures if you wish.
14. Dinner table. Allow everyone to share one piece of information that they learned
through reading.
15. Poetry. Read some poetry to your family.
16. Construction. Make something-a scrapbook, photo album, puzzle, or a model.

The infonnation for this handout was obtained from the following article:
Sittig, L. H. (1982). Involving parents and children in reading for fun. The Readinq Teacher, 1§.,
166-168.
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RESOURCES

1. To order the Alpha-Bakery Children's Cookbook, send $1.00 for each copy to:
Gold Medal Alpha-Bakery Children's Cookbook, P.O. Box 5401 Dept. 836,
Minneapolis, MN 5 5460 (allow 6-8 weeks for delivery).
2. Heller, R. (1983). The Reason For A Flower. New York: Grosset & Dunlap.
3. Peterson, H. & Peterson, J. (1964). Terry's Treasure Hunt. New York: Scholastic
Book Services.
4. Trelease, J. (1989). The new read-aloud handbook. New York: Penguin Books.
5. Lowry, L. (1979). Anastasia. Boston: Houghton Mifflin.
6. Lewis, C. S. (1950). The Lion, the Witch, and the Wardrobe. New York: Macmillan.
7. Simon, S. (1979). Animal Fact/Animal Fable. New York: Crown.
8. To receive book titles that have been featured on "Reading Rainbow," send a selfaddressed, stamped envelope (9" x 12") with first-class postage to : Reading
Rainbow, GPN, P.O. Box 80669, Lincoln, NE 68501.
9. "Babies & Books: A Joyous Beginning," a parent/infant guide. Copies are available
for $3.00 (prepaid) from: Rolling Prairie Library System, 345 West Eldorado Street,
Decatur, IL 62522.
10. To send for a story cassette catalogue write to: Caedmon Inc., 1995 Broadway,
New York, NY 10023.
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WORKSHOP #2 EVALUATION

This workshop provided us with an opportunity to work together as a team in
educating your child. In order to communicate effectively in the future, I need your
help evaluating this workshop. I value what you have to say and would appreciate any
feedback that you can provide.
Please read the statements below and use an X to indicate your response. Do
not hesitate to write additional comments on the back of this paper. You do not have
to sign your name. When you are finished with the evaluation, please leave it in the
basket by the door. Thanks for making this such a productive and fun workshop!
1. Did you gain helpful ideas to use
at home?

_____ Very much
_____ Some
_____ Very little

2. Do you think you will try any of the _____ Yes
ideas presented?
_____ No

3. Was there enough time for
discussion and practice of ideas
presented?

_____ Yes

4. Did the leader seem
knowledgeable and organized?

_____ Yes

5. What would you like to see added
to the workshops? (USE TIIE
BACK IF NECESSARY).

_____No

____ _No

APPENDIX D
PARENT HANDOUTS
WORKSHOP#3
USING BOOK SHARING
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March 7, 1996

USING BOOK SHARING

6:00-6:10

Orientation

6:10-6:15

Group activity

6:15-6:30

Workshop objectives & Research/Rationale
(A) Benefits of predicting, choral reading,
and book sharing
(B) Book sources

6:30-6:40

Demonstration and techniques for
predicting, choral reading, and book sharing

6:40-6:50

Participant practice

6:50-7:00

Workshop evaluation

"An important part of learning to construct meaning is sharing what you

have read or written and approximating authentic reading and writing
experiences. For this reason, children need a place to get together to share
what they are reading and writing." from Cooper, J. D. (1993). Literacy: Helping children
construct meaning. Boston: Houghton Mifflin.
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SOURCES
**Cookbooks for parents and children:
1. Culbertson, M., & Malloy, J. (Eds.). (1984). Better homes & gardens microwave
cooking for kids. Des Moines, IA: Meredith Corp.
2. Hautzig, E. (1983). Holiday treats. New York: Macmillan.
3. Kohn, B. (1973). Easy gourmet cooking for young people and beginners. New York:
Bobbs-Merrill.
4. Paul, A (1985). Kids cooking without a stove: A cookbook for young children.
Santa Fe, NM: Sunstone Press.

**Read-aloud bibliographies:
1. Kimmel, M. M., & Segel, E. (1988). For reading out loud! A guide to sharing books
with children, New York: Delacorte.
2. Lipson, E. R. (1988). Parent's guide to the best books for children. New York:
Times Books.
3. Reed, A (1988). Comics to classics: A parent's guide to books for teens and
preteens. Newark, DE: International Reading Association.
4. Trelease, J. (1989). The new read-aloud handbook. New York: Penguin.

**Reading activities for parents and children:
1. Binkley, M. R. (1988). Becoming a nation of readers: What parents can do.
Washington DC: US Department of Education.
2. Butler, D., & Clay, M. (1987). Reading begins at home. Portsmouth, NH: Heinemann.
3. Graves, R. (Ed.). (1987). The RIF guide to encouraging young readers. New York:
Doubleday.
4. Taylor, D. (1986). Family storybook reading. Portsmouth, NH: Heinemann.
Sources from Barr, R., & Johnson, B. (1991 ). Teaching reading in elementary classrooms: Developing independent
readers. New York: Longman.
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A SAMPLE BOOKLIST

1. Alexander, Lloyd, Book of Three. New York: Holt, Rinehart & Winston, 1964.
2. Blume, Judy, Superfudge. New York: Dutton, 1980.
3. Cleary, Beverly, Ramona the Pest. New York: William Morrow, 1968.
4. Juster, Norton, The Phantom ToJlbooth. New York: Random House, 1961.
5. Rodgers, Mary, Freaky Friday. New York: Harper & Row, 1972.
6. Sobel, Donald, Encyclopedia Brown Carries On. New York: Four Winds Press, 1980.
7. Dahl, Roald, Danny The Champion of the World. New York: Puffin Books, 1975.
8. Silverstein, Shel, A Light in the Attic. New York: Harper & Row, 1974.
9. Ahlberg, Janet & Allan, The Jolly Postman or Other People's Stories. Boston: Little,
Brown and Company, 1986.
10. Williams, Vera, A Chair For My Mother. New York: Mulberry Books, 1982.
11. Levy, Elizabeth, If You Were There When They Signed the Constitution. New York:
Scholastic Inc., 1987.
12. Williams, Margery, The Velveteen Rabbit. New York: Plat & Munk, 1987.
13. Yolen, Jane, Owl Moon. New York: Scholastic Inc., 1987.
14. Allard, Harry, The Stupids Step Out. Boston: Houghton Mifflin, 1974.
15. Atwater, Richard & Florence, Mr. Popper's Penguins. New York: Dell Publishing,
1938.
16. Fleischman. Sid, The Whipping Boy. New York: Troll Associates, 1986.
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PREDICTION, BOOK SHARING &
CHORAL READING

Predicting:

Possible questions to ask:
1. After looking at the cover, (front & back), the book jacket, and the table of
contents: What do you think the story will be about?

2. Throughout reading: What do you think will happen next?
3. What do you think the author meant by ... ?
4. What might ______ do to solve his problem?
5. Except all answers to show you value their thoughts.
6. Pictures may also be used to make predictions.
7. There are many other question possibilities.
Book sharing:
1. Parents read the same book that their child is reading independently.

2. Share opinions about events, characters, problems, and so fourth.
3. Share responses to the book instead of asking questions. Example: I liked the
part when Jill confided in her best friend. The ending was not what I expected. I
would have liked it better if the author had described the characters personalities
more.
Choral reading:
1. Read at a smooth and rhythmic pace.

2. Read at a pace your child can keep up with.
3. Try choral reading with poetry.
4. Allow your child to follow the print as you read.
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WORKSHOP #3 EVALUATION

This workshop provided us with an opportunity to work together as a team in
educating your child. In order to communicate effectively in the future, I need your
help evaluating this workshop. I value what you have to say and would appreciate any
feedback that you can provide.
Please read the statements below and use an X to indicate your response. Do
not hesitate to write additional comments on the back of this paper. You do not have
to sign your name. When you are finished with the evaluation, please leave it in the
basket by the door. Thanks for making this such a productive and fun workshop!

1. Did you gain helpful ideas to use
at home?

_____ Very much
_____ Some
_____ Very little

2. Do you think you will try any of the _____ Yes

ideas presented?

3. Was there enough time for

discussion and practice of ideas
presented?

4. Did the leader seem
knowledgeable and organized?

5. What would you like to see added
to the workshops? (USE THE
BACK IF NECESSARY).

_____ No

____ _Yes
____ No

_____ Yes
____ No

APPENDIX E
GROUP ACTIVITIES

)
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INFORMATION MOBILES
WORKSHOP#!

MATERIALS:

*Several hangers
* Colored markers or crayons
*Colored paper cut into shapes (triangles, squares, circles, etc.)
*Tape or staples
*Several pieces of string or yarn cut to about 15 inch lengths

Parents are given a colored shape, marker and string. They are asked to record
the following information on each side of the paper shape and attach a string to the
shape.
Side One: 1) The child's first and last name.
2) Parents first and last names.
3) List any other children's names.
Side Two: Have the parent list activities the family enjoys doing together or
special interests of the student or simply draw a picture of their
family or home, etc.

Divide parents into groups of 5 or 6 and give each group a hanger. The instructions
for putting the mobile together are that the parent must share the information on side
two with the group before it's tied to the mobile. Mobiles are hung around the room
so students get a chance to see what their parents have done.

This idea was taken from Dr. Erion's Parent Involvement class summer quarter 1995 at CWU.
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GROUP ACTIVITY WORKSHOP #2

Materials:

(a)
(b)
(c)
(d)

something to hide
pen or pencil
paper
3 x 5 card

Procedure:

1. As a group, decide where you will hide your object. You must hide it somewhere in

this room.
2. Write directions on how to find your object. Remember the story of Terry's
Treasure Hunt. Your steps do not have to be written like instruction manual
directions. Make it fun! You can look at Terry's Treasure Hunt book for ideas.
3. When you are finished, write the number your group was given by the workshop
presenter on a 3 x 5 card.
4. The workshop presenter will collect your 3 x 5 cards when all the groups are
finished.
5. Each group will then receive another group's 3 x 5 card. You will read that group's
directions to find the object that they hid.
6. A person from each group will hide the objects. We will take turns doing this while
everyone else waits outside. We do not want to see where the objects are hidden!
7. While waiting outside, think of how you could use instructions to encourage your
children to read.
8. Each group reads their assigned set of directions to find the hidden objects.
9. Discuss everyone's ideas on how to use with children.
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GROUP ACTIVITY WORKSHOP #3
Fill in the information below. When everyone is finished, the workshop presenter will
instruct each person to take their papers around the room, having people sign their names next
to answers that are the same. For example, if you wrote cat as your favorite animal, only a
person who also wrote cat may sign their name next to that answer. A person can only sign
your paper once. There can be more than one signature for each answer.

QUESTIONS

SIGNATURES

1. What's your favorite animal?

1.

2. What's your favorite color?

2.

3. What's your favorite sport?

3.

4. Name a favorite book.

4.

5. What's your favorite television

S.

show?

6. What month is your birthday in?

6.

7. Name your favorite fruit.

7.

8. Name your favorite vegetable.

8.

9. If you could buy the car of your
dreams, what would it be?

9.

APPENDIX F
TEACHER MATERIALS
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Research/Rationale overhead

"The single most important activity for
building the knowledge required for
eventual success in reading is reading aloud
to children." From the Report of the
Commission on Reading.

J

"Parents play roles of inestimable
importance in laying the foundation for
learning to read. A parent is a child's first
tutor in unraveling the fascinating puzzle
of written language. A parent is a child's
one enduring faith that somehow, sooner or
later, he or she will become a good reader. "
From the Report of the Commission on
Reading.

"Even more important than building
vocabularies, when you read to school-age
children you are also building emotional
bridges between parent and child." Jim
Trelease.
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"Children whose parents help them at home
do better in school. Those whose parents
participate in school activities are better
behaved and more diligent in their efforts
to learn." Eugenia Hepworth Berger.
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THE BENEFITS OF READING ALOUD
1. Inexpensive.

2. Helps children become familiar with
the patterns of written language. ,'c
3. Entertaining and infarming.
4. Arouses interest and stimulates
imagination. ,'c
5. Children learn how a book is held
and how to move eyes to fallow
print.
6. Children learn that words have
meaning and tell a story.
7. Provides personal contact and
feelings of love, security, and
comfort. ,'c
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8. Children learn to feel good about
books. -·9. Helps students become better
spellers. ,·,
10. Helps build a positive attitude
toward reading. ,',
11. Children learn to listen. ,·,
12. Children experience more
vocabulary than they could read on
their own. ,',
13. Increases memory skills. ,',
14. Strengthens reading, writing, and
speaking skills. ,·,
15. Children learn how to hold and care
for a book.
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16. Children learn the elements of a
story: character, plot, and setting.
17. Children learn that a story has a
beginning, middle, and end.
18. Children expand their knowledge of
the world.
19. They learn how to pay attention to
words, understand questions, and
give answers.
20. Improves your relationship with
your children as you do something
fun together. ~·:
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RESEARCH/RATIONALE
WORKSHOP#2

1. The purpose of the activity should relate
to the child's life and interests. Build a
toy model or cook as examples of how
to share a real purpose for reading
(Rasinski and Fredericks, 1988).
2. As the parent and child prepare a meal,
the child learns to read the cookbook,
use vocabulary, and develop
measurement concepts (Rasinski and
Fredericks, 1988).
3. Parents need to provide their children
with many experiences. Parents should
take their children to places that they
will inevitably read about such as the
zoo, a department store, and a park
(Swaby, 1980).
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4. Parents should talk with their children
for the purpose of elaborating their
experiences, knowledge, and vocabulary
(Swaby, 1980).
5. Growth in reading is not always as
rapid as parents would like. The best
parent-child interactions require
patience (Rasinski and Fredericks,
1988).
6. Parents need to allow children to move
at their own pace (Rasinski and
Fredericks, 1988).
7. Parents need to keep learning fun and
enjoyable (Swaby, 1980).
8. A parent should not get uptight (Swaby,
1980).
9. Keep learning varied. Do things in
different ways (Swaby, 1980).
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10. If a child does not know a word, the
parent should tell them. Allowing the
child to struggle causes frustration and
may result in a negative attitude
toward reading (Swaby, 1980).
11. Children of any age will experience
reading success when they experience
reading in an enjoyable manner (Sittig,
1982).
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HOME READING
ACTIVITIES
1. Silent reading. Pleasure reading for 10-20
minutes. During this time, the television, radio,
and phone are turned off.

2. Sequence. Cut out an appropriate comic strip (one
your child can understand) from the newspaper.
Cut it into sections. Have your child arrange it in
the proper order. Encourage your child to add to
the story.
3. Library. Visit your local library. Get your child a
library card.
4. Shopping. Let your child read the nutrition label
to find the main ingredients.
5. Driving. See how many signs your children can
read. Ask them what they mean. Explain the ones
they do not know.
6. Cooking. Have your child read the recipes with
you and help prepare the meal.
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7. Oral reading. Read to your children and let them

read to you. Ask them to share their feelings
about what they read.
8. Television. Sit down and watch a program with
your children. Let them read the program
description in the television guide. After the show,
discuss the children's feelings about it.
9. Games. Play a board game with the family. Let
your children read the directions out loud.
10. Newspaper. Read a section of the newspaper with
your child and discuss it. Choose something of
interest to them.
11. Writing. Write a letter to your child telling him or
her how special he or she is. Let your child write a
letter to you.
12. Following directions. Hide an object somewhere
in the house and give written directions for finding
it. Maybe you could hide a new book.
13. Drama. Act out a story. Use puppets or pictures if
you wish.
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14. Dinner table. Allow everyone to share one piece of
information that they learned through reading.
15. Poetry. Read some poetry to your family.
16. Construction. Make something-a scrapbook,
photo album, puzzle, or a model.

The information for this handout was obtained from the following article:
Sittig, L. H (1982). Involving parents and children in reading for fun. The
Reading Teacher, 36, 166-168.
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RESEARCH/RATIONALE
WORKSHOP#3

BOOK SHARING

1. Increases children's interest in reading.
2. Expands vocabulary.
3. Language development is increased.
CHORAL READING

1. Helps develop reading fluency.
2. Hear model of good reading.
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,.---,) PJlEDICTION

1. Activates background experiences.
2. Activates imagination.
3. Validates children's thoughts.

)
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His mom and dad were still
watching television. Lewis
pretended he and the Beast
were cattle rustlers, trying to
sneak by the sheriff and his
deputy. They edged past the
living room door to the kitchen,
and Lewis made off with two
apples.
lbis excerpt was taken from page 14 of Stevens, K. (1980). The Beast in the
Bathtub. Milwaukee: Gareth Stevens, Inc .
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